	
	
	



[bookmark: _GoBack]
AVIS D’APPEL D'OFFRES PUBLIQUE No 010/ANCP /EZO/FY24

	A: Tous
	 Pour tout renseignement, écrivez à l’adresse ci-après :          

	De: WOLRD VISION DR CONGO 
Project :  DRA/JR5
	Email: drc_procurments@wvi.org 


	Date Limite : 22/12/2023
	Nombre de pages incluant cette page : 20



Objet: Appel d’Offres des travaux d’Evaluation finale du projet 

Messieurs/Mesdames,

Dans le cadre de la mise en œuvre du Projet ANCP exécute a Kalehe au Sud-kivu, World Vision DRC invite les entreprises du secteur de l’évaluations des projets à soumettre leur offre Technique et Financière à cet appel d’offres relatif à la réalisation des travaux de l’évaluation externe des activités réalisées dans le cadre de ce projet.
· World Vision DR Congo, au travers de son service de la chaine d’approvisionnement invite tous les potentiels Cabinets l’évaluations intéressés et remplissant les critères, à soumissionner en suivant les instructions ci-dessous ;
· Si vous êtes intéressé, veuillez envoyer par un mail aux adresses ci-haut, votre soumission (technique et financier) au plus tard le 09 Novembre. 

L’objet du mail doit être obligatoirement AVIS D’APPEL D'OFFRES PUBLIQUE No 010/ANCP /EZO/FY24


1. Offre Technique et Financière 

Eléments Clé de l’Offre Technique :
  
· Lettre de soumission avec le cout total du marché ;
· Présentation de l’Entreprise ou de la Société ;
· CV et copie des Diplômes des personnes clés qui seront sur le Projet ;
· Méthodologie de travail ;
· Chronogramme/planning des activités ;
· La Liste des équipements de travail dont vous disposez ;
· 3 Références récentes des travaux similaires ; les expériences dans la zone d’intervention constituent un atout

2. Offre Financière

a. Offre des Prix
   
b. Documents Administratifs et Fiscaux à jour :

i. Le RCCM, Registre Commercial et des Crédits Mobiliers
ii. Identification Nationale
iii. Numéro d’immatriculation CNSS accompagné la preuve de régularité des cotisations CNSS)
iv. Certificat d’agrément aux ITPR
v. Le Numéro d’impôt
vi. Attestation de la Situation Fiscale en cours de validité
c. Les Coordonnées Bancaires
d. Le délai de Validité de l’offre
e. Le délai de livraison 
	


COMMENT POSTULER
· Pour postuler, envoyer un mail de manifestation d’intérêt à   drc_procurments@wvi.org tout en indiquant le numéro de l’offre. 
· Votre offre (Technique et Financière) sera envoyée directement dans notre système coupa en travers le mail que vous recevrez entre le 22 et 25 décembre 2023. Les offres non envoyées par coupa ne seront pas prises en compte lors de l’évaluation technique.  

N.B.: 
· World Vision International se réserve le droit d'accepter ou de rejeter toute demande qui ne remplit pas les critères exigés et n'est pas tenue de donner les motifs de sa décision. Sauf les offres réunissant les conditions décrites ci-haut seront retenues et les soumissionnaires contactés pour des étapes suivantes ;

· Une mauvaise expérience avec World Vision lors des opportunités antérieures notamment des travaux mal faits, des retards horribles et non justifiés dans la mise en œuvre est une raison suffisante d’être exclu à concourir à ce marché !




Goma, le 15/ 12/ 2023


David MUNKLEY
Zonal Director
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Glossary
Add and delete acronyms according to what is needed for your document.  

AHADI		Associations of People with Disability for Integral Development
ANCP 		Australian-NGO Cooperation Programme
CoH		Channels of Hope
CHAT		Community Hope Action Team
CRS		(French acronym for) School Reintegration Centres
CVA		Citizen Voice and Action
DFAT		(Australian) Department of Foreign Affairs and Trade	
DIVAS		Division of Social Affairs
DIVIGENRE	Division of Gender, Family & Children
DME		Design Monitoring and Evaluation 
DPA		World Vision Development Programme Approach 
DPO		Disabled Persons’ Organisation
DRC		Democratic Republic of Congo
FGD		Focus Group Discussion
GBV		Gender-Based Violence
EPST		Primary, Secondary and Vocational Education
IPP		Pronvincial Head Inspector for the EPST or MoE on provincial level
Inspool		Head Inspector for Primary schools on territory level
KII		Key Informant Interview
MoE		Ministry of Primary and Secondary Education
MoGCFA	Ministry of Gender, Children and Family Affairs
MoU		Memorandum of Understanding 
M&E		Monitoring and Evaluation
NGO		Non-Government Organisation
PROVED	Head of the EPST on provincial level
PTA	    	Parent Teacher Association	
RECOPE	Community Child Protection Networks
S4T		Savings for Transformation 
SMC		School Management Committee
Sous-Proved	Head of educational subdivision (EPST on territorial level) 
ToR		Terms of Reference
WASH		Water, Sanitation and Hygiene 
WV		World Vision
WVA		World Vision Australia
WVDRC	World Vision Democratic Republic of Congo



	
	
	




[bookmark: _Toc150180653]Project Summary
  
	Project Name
	:  Access to Quality Education in Kalehe, DRC

	Project Number
	: C212819

	Country and district(s)
	: Democratic Republic of Congo, Kalehe Territory

	Start date 
	: 1 July 2019

	End date
	: 30 June 2024

	Total Project Budget
	:  USD4,425,754

	Project goal and outcomes
	: 
Goal: Increase retention and attendance rates and improve learning outcomes for 15,660 girls and 16,200 boys in 30 primary schools in Kalehe, benefiting a total of 61,069 beneficiaries
Outcome 1:    Physical learning conditions in targeted schools are improved, on the basis of inclusion (gender and disability).
Outcome 2:    The quality of teaching learning and monitoring in targeted schools is improved.
Outcome 3:    The capacity of vulnerable households and communities to reduce barriers to education and promote quality education is strengthened. 


	Estimated Beneficiaries (Direct)
	Without disability
	With disability
	TOTAL

	Men
	Women
	Boys (u18)
	Girls (u18)
	Men
	Women
	Boys (u18)
	Girls (u18)
	

	10008 
	12073 
	16329 
	16305 
	1973 
	1769 
	1221 
	1391 
	61069




	Vulnerable groups included in the sample (if any) 
	: 
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[bookmark: _Toc150180654]Project Description 
  
World Vision’s Access to Quality Education in Kalehe Territory, Democratic Republic of Congo (DRC) project aimed to increase school retention and attendance rates and improve learning outcomes in 30 primary schools, benefiting 61,069 people. The project aligned with DFAT's Partnerships for Recovery strategy, particularly the Economic Recovery, Health Security and Stability pillars. 
 
The education system in the DRC faces many challenges, with 3.5 million primary-aged children not enrolled in school and only 67% of students completing Grade 6 (USAID, 2018). The project was designed to contribute to improved child education by increasing school access, retention and enrolment rates and improving learning outcomes. Working in conflict-affected areas, the project aimed to improve physical learning conditions and quality of teaching in target schools,and strengthen the capacity of vulnerable households to reduce barriers to quality education.   
 
The project used World Vision’s Unlock Literacy model, underpinned by Citizen Voice and Action (CVA) and Savings for Transformation (S4T) to improve education accountability and support financial resilience in vulnerable families, plus Channels of Hope for Gender (CoHG) that mobilises faith leaders to address negative stereotypes affecting girls’ well-being, safety and education and MenCare.[footnoteRef:2] [2:  The detailed descriptions of the project models and approaches used will be shared with the bidders] 

 
The project worked in 30 schools to strengthen Parent-Teacher Associations (PTAs) and School Management Committees (SMCs) and connect them with Ministry of Education training and quality assurance functions to deliver high quality and safe learning environments. In communities, awareness raising campaigns re-inforced the importance of education for all children and adolescents, particularly girls and children with disabilities, and highlight gender-based barriers that disproportionally contribute to girls not attending school. 
 
The project’s partnership with AHADI, a local Organisation of Persons with Disability (OPD),contributed to increased school attendance among children with disabilities through targeted community awareness and role modelling.

Project Outcomes:
Outcome 1:  Physical learning conditions in target schools are improved on the basis of inclusion (gender and disability). The project supports student access safe learning spaces in 30 schools including: ensuring water and sanitation infrastructure suits girls and children with disabilities, increase hygiene awareness and support SMCs and PTAs on effective management of safe, inclusive, conflict-sensitive and gender-responsive schools. Better learning environments are known to increase student attendance. The project aims for a 20% increase in student attendance by 2024. 

Outcome 2:  The quality of teaching and learning in target schools is improved.
The project improves teaching capacity and gender-sensitivity of teachers, principals and other relevant duty-bearers, working closely with the Ministry of Education on training and coaching functions. 30 schools were supported with teacher training and learning materials. Social emotional learning was integrated in 30 schools’ learning environment to improve students’ competencies. Improving the quality of student education is intended to increase literacy scores by 15% in target schools by 2024. 
 
Outcome 3:  The capacity of vulnerable households and communities to reduce barriers to education and promote quality education is strengthened. SMCs, PTAs, faith leaders and community stakeholders are trained and supported to champion gender equality and disability inclusion for enrolment and retention of girls and boys in school. Mixed media community awareness raising activities will cover gender equality, GBV, disability and social inclusion, student enrolment and retention, increasingly delivered by project participants (SMCs, PTAs, students). These activities will be focused on girls’ rights to education and protection and the importance of education for girls and children with disabilities. The introduction of S4T will help vulnerable families to reduce school dropouts due to lack of fee payment. Raising public awareness around the girls’ education is intended to increase enrolment and retention for girls by 20% by 2024.
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[bookmark: _Toc150180655]Project Indicators
Embed the LEAP logframe/M&E Plan here, and/or summarise the logframe statements and accompanying indicators that you expect to be measured by this evaluation.
	Coded
	Results
	Indicators
	Baseline
	Midline

	A.
	Global objective: Increase retention and attendance rates and improve learning outcomes for 15,660 girls and 16,200 boys in 30 primary school in Kalehe, benefiting a total of 54,000 beneficiaries.

	A1.
	[bookmark: _Hlk103600762]% of children currently enrolled in and attending a structured learning institution (age range 6 - 17)
	Gross enrollment rate

	-
	87.5%

	A2.
	The generation's percentage of children entering the first year at the same time and reaching the end of the cycle by redoubling or not
	[bookmark: _Hlk103601013]School retention rate
	61%
	52.6%

	A3.
	% of children in Grade 3 who can read a Grade 3 level passage 
	% of children in Grade 3 who can read a Grade 3 level passage and correctly answer at least of fact retrieval questions.
	23%
	36.8%

	A4.
	% Parents or caregivers with educational aspirations for their children (girls and boys).
	% Parents or caregivers with educational aspirations for their children (girls and boys).
	88%
	88.8%

	A5.
	% Households reporting good social cohesion.
	% Households reporting good social cohesion.
	32%
	[bookmark: _Hlk103602028]91.2%

	B.
	[bookmark: _Hlk103602165]Outcome I: Physical learning conditions in targeted schools are improved on the basis of inclusion (gender and disability)

	B1.
	
	[bookmark: _Hlk103602249]% target schools meeting policy standards (or similar) that have been selected and agreed.
	0%
	[bookmark: _Hlk103602318]36.8%

	B2.
	
	[bookmark: _Hlk103602410]% target schools with a basic water source
	3%
	[bookmark: _Hlk103602465]64.2%

	B3.
	
	[bookmark: _Hlk103602488]% target schools with basic sanitation facilities.
	32%
	[bookmark: _Hlk103602562]82.6%

	B4.
	
	[bookmark: _Hlk103602592]% target schools with adequate menstrual hygiene facilities in place.
	0%
	50.2%

	B5.
	
	% of Grade 1–3 Unlock Literacy classrooms with print-rich environments
	0%
	76%

	C.
	[bookmark: _Hlk103602680]Outcome II: The quality of teaching, learning and monitoring in targeted schools is improved

	C1.
	
 
	[bookmark: _Hlk103602759]% Unlock Literacy trained teachers utilizing skills acquired to teach reading
	0%
	67.6%

	C2.
	
	[bookmark: _Hlk103602777]% of pupils able to use numbers and basic arithmetic operations
	18%
	44.1%

	C3.
	
	[bookmark: _Hlk103602798]% children who perceive that their school offers good learning and teaching environment
	58%
	62%

	C4.
	
	[bookmark: _Hlk103602821]% children at CSR who go on to attend school regularly
	0%
	


	      C5
	
	% children reporting their schools treat them fairly (THIS INDICATOR WAS NOT MEASURED AT MIDTERM) 
	       20%
	          0%

	     C6
	
	% of girls and boy who have demonstrated integration SEL competencies (THIS INDICATOR WAS NOT MEASURED AT MIDTERM)
	9%
	          0%


	     C7
	
	Percentage of teachers practicing at least three of 5 SEL skills into their teaching routines (THIS INDICATOR WAS NOT MEASURED AT MIDTERM).
	5%
	          0%


	D.
	Outcome III: The capacity of vulnerable households and communities to reduce barriers to education and promote quality education is strengthened.

	D1.
	
 
 
	[bookmark: _Hlk103604030]% of households with a positive perception of inclusive education.
	63%
	98.1%

	D2.
	
	[bookmark: _Hlk103604089]% of households where one or more adults are earning an income.
	43%
	41.2%

	D3.
	
	[bookmark: _Hlk103604142]% of households able to pay for their children's basic education.
	37%
	57.5%

	D4.
	
	[bookmark: _Hlk103604438]% of households aware of child protection mechanisms in place.
	57%
	85.2%

	D5.
	
	[bookmark: _Hlk103604498]% of students declaring that they apply covid-19 prevention measures

	81%
	100%

	      D6
	
	Proportion of parents/guardians actively participating and supporting their children’s literacy development (THIS INDICATOR WAS NOT MEASURED AT MIDTERM)  
	29%
	   0%

	      D7
	
	Proportion of children with educational aspirations for themselves (THIS INDICATOR WAS NOT MEASURED AT MIDTERM)  
	80%
	    0%








	
	
	





[bookmark: _Toc150180656]Intended Audience and Use

	Intended Audience
	Communication Method
	Expected Use

	Community leaders
	Reflection Meetings, Close Out processes
	Community Level Planning for current and future initiatives

	Project Staff
	Evaluation Report
	Design and redesign of similar future projects

	Government Stakeholders (PROVED, IPP, Sous-Proved, DIVIGENRE, DIVAS)
	Summary – Fact Sheet
	Identify and support from a policy perspective the gaps and opportunities presented

	WVDRC National Office
	Evaluation Report
	Design and redesign of similar ongoing and future projects

	WV Australia Support Office
	Evaluation Report
	Design and redesign of similar ongoing and future projects

	Donors 
	Evaluation Report
	Refine priorities for similar project

	Humanitarian and Development Community
	Summary Document
	Learning and application of best practices


  

[bookmark: _Toc150180657]Evaluation Description
[bookmark: _Toc150180658]Objectives
 
· Assess the relevance and appropriateness of the project as measured by its ability to meet the needs of the affected population.
· Assess the effectiveness of the project as measured by the achievement of outcomes.
· Establish the extent to which the implementation of the project was efficient in terms of WVDRC´s systems, processes and structure
· Identify the negative and positive impacts that resulting from implementation of the project.
· Establish the extent to which project results will be sustainable after the transition from the project, as measured by the status of sustainability factors
· Recommend possible methods and approaches that might work for similar future programming based on identified best practices and lessons learned from the implementation of the ANCP project.
[bookmark: _Toc150180659]Key Questions
Below are the key questions the evaluation will explore as informed by the stated evaluation objectives in 5.1 above. 
	Objective
	Key Questions

	Objective 1
Assess the relevance and appropriateness of the project as measured by its ability to meet the needs of the affected population.
	To what extent did the project address the needs of the most vulnerable (as defined in the project design) in the affected community? Pay particular attention to the marginalized groups like girls, women and people with disabilities.

	
	How timely was the intervention and was it targeted to the right groups? Are there any new dimensions regarding timelines after the Covid 19 period?

	
	How efficient was the targeting and beneficiary selection? 

	
Objective 2
Assess the effectiveness of the project as measured by the achievement of outcomes.

	Did the project achieve its outcomes as defined in the perfomance management framework? Specifically, were the learning outcomes of numeracy and literacy achieved?

	
	What factors led to the achievement (or lack) of the project outcomes? 

	
	Were the approaches and models used by WVDRC, including . GESI actions, in project implementation suitable for the context? 
· Unlock literacy
· Social Emotional Learning
· Citizen Voice and Action (CVA)
· S4T
· Mencare
· Channels of Hope – Gender 

	
	Were there any adaptations that were made for the project? To what extent were they informed by the context and beneficiary needs? Did the learning from the mid-term review inform the implementation of the project for better outcomes achievement? What were the results like?

	Objective 3
Establish the extent to which the implementation of the project was efficient in terms of WVDRC´s systems, processes and structure
	Was the project implemented in the agreed timelines and within the budget?

	
	Were the most cost efficient approaches considered in project implementation?

	
	How supportive were WVDRC systems and processes in terms of ensuring efficient project implementation (administration, procurement, P&C) etc

	
Objective 4: 
Identify the negative and positive impacts that resulting from implementation of the project.
	What difference has the project made?
What is the impact of the project interventions on school enrolment, retention and learning outcomes for girls and boys in Kalemie? (Project Theory of Change Test)

	
	Were there any negative or positive impacts resulting from the project? What factors contributed to these?

	
	What is the impact of the project interventions in addressing socio-cultural, economic and systemic barriers to education (response factors at individual, family, community and societal levels)?
a.	What is the impact of the project interventions to bring about behavioral change on the affected population and change harmful gender norms (early marriage, attitude towards girls' education, low value and support of girls) at individual, family and community level and increase the girls’ agency?
b.	What is the impact of the project interventions on creating access to education, improving education systems (e.g. policies, strategies, learning environments/spaces) and the capacity of teachers (knowledge, skills and attitude)?
c. What is the impact of the project interventions on changing perceptions and behaviours of people in the affected community towards people with disabilities and on their general access to services (including physical)?
d. Are there any positive impacts coming out of the implementation of the ANCP intervention (illustrate using at least 3 success stories captured during the evaluation –ensure consent from interviewees)
e. What are the girl specific impacts of this intervention and at what level did these occur (household or institutional) and with which actors (caregivers - mothers, fathers, teachers, etc)
f. How did the environment hazards impact the project and how anticipative was the project


	Objective 5
Establish the extent to which project results will be sustainable after the transition from the project, as measured by the status of sustainability factors
	Was the project deliberate to empower local structures (schools, RECOPE, community leadership, OPDs, other local NGOs, etc.) to manage their own development without WVDRC support?


	
	What evidence is there that the results of the project will continue when the implementation of the project stops?


	
	Which results/initiatives seem to be the most successful or have capacity to sustain after project closure? Which project structures have the most lasting impact, e.g. women S4T groups, fathers groups, COPA, COGEs, children governments, girls clubs and reading clubs etc.

	Objective 6
Recommend possible methods and approaches that might work for similar future programming based on identified best practices and lessons learned from the implementation of the ANCP project.
	What are the key best practices and lessons learned from the implementation of the ANCP project?
How best can future interventions, including school infrastructure habitation /constructions &child protection, address environmental and climate related hazards throughout project cycle


	
	How could the WVDRC and its partners implement a similar project in the future?






[bookmark: _Toc150180660]Scope and Methodology 
[bookmark: _Toc150180661]Overview
The evaluation is a summative one, which assesses all the outcomes from the implementation of the entire project. It is atime series design, comparing baseline, mid-term and end of project evaluation indicator performance. This therefore requires a robust methodology that combines both qualitative and quantitative methodologies.
[bookmark: _Toc150180662]Quantitative data
The collection of quantitative data, will be done through a questionnaire established on the basis of the various indicators of results (OUTCOME) and change (IMPACT) that ensures the maintenance of the MTR methodology.
To find the households to be surveyed during these surveys, a sample size based on the Raosoft formula[footnoteRef:3]below will be used: [3: www.raosoft.com/samplesite.html.] 




r = the response fraction of interest;
Z(c/100) = critical value for the confidence level.

Z= 95%: Confidence level
E=5%: margin error 

Two quantitative surveys will be conducted among the beneficiaries of the project's actions: 


i. STAR – this will target 3rd grade students and will maintain the midterm evaluation sample sizes. The STAR tool (using Tangerine) will assess the children’s proficiency in reading and arithmetic. The survey will purposively aim to also include at least 5% of children with disabilitys defined by the Washington Disability criteria.
ii. Quantitative survey tool (youths, teachers and community members) – this will target the different stakeholder groups and explore their perceptions on the implementation and success of the projects based on the key evaluation. Below is the sampling sizes adopted for each of the groups during the mid-term evaluation for the quantitative study. It will be important to maintain this for comparison purposes. In all the groups targeted, the study aims to reach 50% female participants though this may not be possible for the teacher survey where in some cases the male teachers dominate and there is no gender parity.
	No.
	Categories of direct beneficiaries
	Sample

	1
	3rd grade students (STAR survey)
	461

	2
	Youth 
	120

	3
	Teacher
	180

	4
	Community member households
	351

	Total
	
	1112



[bookmark: _Toc150180663]Qualitative Data
[bookmark: _Toc150180664]Qualitative
The evaluation is expected to maintain the key participants reached by the qualitative survey in the MTR to ensure consistency and comparability. The MTR documentation will be shared with the potential consultants upon request.
i. Focus Group Discussions – the survey will target the key groups reached by the ANCP Kalemie project and carry out discussions with them based on the evaluation criteria and questions. The groups targetd at MTR include community members, members of S4T groups, teachers, parents of children living with disabilities, headmasters, book club facilitators and other key actors linked to the project, in particular.
ii. Key Informant Interviews – with staff, community leaders, state technical services, social affairs, EPST, local chiefs, etc. For consistency and comparability, the MTR sampling procedure will be followed.


[bookmark: _Toc150180665]Ethical and Technical Requirements  
The survey team must subscribe to the respect of the ethical rules and various other relevant policies of World-Vision. This step will be done through signing of the contract in connection with this evaluation mission. These are specifically the Code of Conduct for Suppliers, the letter of declaration of conflicts of interest, Safeguarding Policy & Acknowledgment Statement, the Protocol on anti-corruption and anti-fraud. In addition, during the implementation of our activities in the field, the consent of the persons interviewed and/or the guardian of the children must be obtained. The successful Consultant will be expected to address these issues (including during training of enumerators) as part of their Inception Report. 
The consultant should ensure that all data from the survey is treated with strict confidentiality throughout the data collection, management and analysis process. All efforts should be taken to ensure that the participants in the survey are aware of the intended use of the data and the safeguarding measures in place to protect the data
[bookmark: _Toc150180666]Roles and Responsibilities of Consultant/Evaluation Lead
[bookmark: _Toc150180667]Scope of work
· The consultant must carefully read the ToR and develop a sound technical and financial proposal for the assignment.
· Must ensure that tool development and refinement of methods takes into cognisance the different groups targeted by the project, including the most vulnerable ones. The consultant has to put in place concrete measures to ensure the evaluation product is representative of all the voices.
· The inception report must respond to all issues raised in this ToR including how the evaluation will address the key evaluation questions
· Consultant is responsible for ensuring data quality through intensive training with the data collection and follow up measures through both physical measures and the utilisation of technology for data quality.
· The consultant must ensure that all data collected will be utilised and that all indicators have been properly mapped.
· Adequate measures for data management throughout the evaluation must be instituted for both quantitative and qualitative data.

[bookmark: _Toc150180668]Deliverables
The consultant must deliver:  
· An Inception Report using the embedded template
· Refined tools as part of the Inception Report
· A complete first draft report using the embedded template;
· A second to a third draft report using the embedded template;
· Submit the final evaluation report.
· a Final Report using the embedded template
· Worth noting that the Consultant will have presentation on collected data prior to first draft report

There may be other deliverables depending on what you have included in Section 8.1.  

The following tools will be used to review and approve the final report.  
    

The following tool will be used to assess the quality of the final report.   The score will not affect approval but consultants should aim to score highly according to each of the criteria as a way of maximising the quality of the report.  




[bookmark: _Toc150180669]Selection criteria
	Element 
	Score

	Minimum of 5-10 years of experience in conducting studies, collecting data and producing qualitative and mixed-methods research reports, preferably for international non-profit organizations or multilateral agencies, including studies in education, child protection, youth empowerment, vocational training and related fields
	20 

	Demonstrated experience in designing quantitative and qualitative studies, including data analysis, statistical inference, and presentation, including charts and infographics
	10

	Experience in known qualitative software and data analysis, and in presenting qualitative data, including diagrams, detailed descriptions and other approaches
	10

	Experience with administering education outcomes measurement tools such as EGRA, STAR and EGMA
	20

	Prior experience with World Vision or other international NGO assessment of grant funded education projects within the last two – five years in the DRC.
	15

	Knowledge and experience of developing country contexts and the education sector
	5

	Fluency in French is essential
	5

	Preferred research or academic institutions (or affiliates)
	5

	Demonstrated ability to produce a high quality report in French and English under tight deadline
	10





[bookmark: _Toc150180670]Roles and Responsibilities of Evaluation Participants

	Name
	Position
	Duties
	TOR approval required? (Yes/No)
	Inception report approval required? (Yes/No)
	Final report  approval required? (Yes/No)

	Fred Buingo,
	NO Project Manager, 
	Drafting initial TOR   
Review of Draft reports       
	No
	No
	No

	Philidor Bikengu
	NO M&E Coordinator
	Drafting initial TOR   
Review of Draft reports    
	No
	No
	No

	Simon Makono
	SRH, MEAL Manager
	Drafting initial TOR   
Review of Draft reports    
	Yes
	Yes
	Yes

	Taonga Banda
	NO GAM Manager 
	Review of draft report
Submission of final report to CIM
	Yes 
	Yes
	Yes

	
	NO Project Staff (add lines as required)
	Mobilisation of participants 
Interviewee
	No
	No
	No

	
	NO Supply Chain Manager 
	Evaluation of Bids/Selection of consultant 
Contracting Management of consultant
	No
	No
	No

	Betty Malu
Dady Mukeba
	NO Safeguarding Manager
	Ensure adherence to Safeguarding policy
	No
	No
	No

	
	NO QA Director
	Final Approval
	No
	No
	Yes

	
	NO GAM Director
	Final Review 
Final Approval
	 
	 
	Yes

	
	Finance Manager
	Ensure payment as per policies
	No
	No
	No

	
	NO (EPST / partner Proved, Sous Proved, IPP, Inspool)
	Interviewee
	No
	No
	No

	 
	NO (School Principals, Inspectors/ partner)
	Interviewee
	No
	No
	No

	
	CRS (Principals, Inspectors)
	Interviewee

	No
	No
	No

	
	DIVAS, DIGENRE
	Interviewee
	No
	No
	No

	
	AHADI
	Interviewee

	No
	No
	No

	Kathryn Delahunty
	WVA CIM
	
	Yes
	Yes
	Yes

	Viktoria Midelauri 
	WVA Disability and Education Advisor 
	Review of ToR, inception report, report drafts
	No
	No
	No

	
	DFAT Post (add lines as required)
	
	
	
	



[bookmark: _Toc79588517][bookmark: _Toc79588518][bookmark: _Toc79588519][bookmark: _Toc79588520][bookmark: _Toc79588521][bookmark: _Toc79588522][bookmark: _Toc79588524][bookmark: _Toc79588525][bookmark: _Toc150180671][bookmark: _Toc52263608]Assignment Conditions 
The assignment is expected to be awarded in country (DRC) and the successful consultant is expected to have a team within the country to deliver the assignment successfully. World Vision will meet the logistical costs. The consultant is expected to recruit and deploy a team of data collectors as necessary and ensure they are adequately trained to deliver the assignment with the expected quality.
[bookmark: _Toc150180672]Limitations 
Some issues to consider during this evaluation 
1. Access to some project locations may be limited due roads destroyed by flooding and landslides or broken bridges but WVDRC will ensure that their local sub-office works on mitigating the effects of this.
2. Teacher’s strikes may also happen as this has happened before. WVDRC will take an active interest in updating the consultant on the same and ensuring that there are workable alternative arrangements.
3. Demonstration in the project locations – the local security focal person will ensure that this is mitigated, and staff and consultants are safe.
4. Political campaigns for upcoming elections and possible unrest following elections
5. Participants relocated to other villages

[bookmark: _Toc150180673]Schedule and timeframe

	Phase: preparation
	Responsible
	Due date

	Phase: Bid and Award
	World Vision
	

	Call for Proposals advertised
	World Vision
	13 November 2023

	Deadline for clarifications
	World Vision
	20 November 2023

	Receive proposals, 
	World Vision
	4 December 2023

	Evaluation Timeframe i.e. Interview, 
	World Vision
	15 December 2023

	Award of Contract using appropriate procurement practices
	World Vision
	10 January 2024

	Draft Inception Plan
	Consultant
	19 January 2024

	Final Inception Plan
	Consultant
	26 January 2024

	Recruitment of data collection team
	Consultant
	19 February 2024

	Phase: data collection
	Consultant
	11 Mar– 10 Ap 2024

	Indicator measurement
	Consultant
	

	· Quantitative participant selection
	Consultant
	

	· Quantitative data collection 
	Consultant
	

	· Quantitative data analysis and presentation of findings
	Consultant
	

	Learning Lessons
	Consultant
	

	Qualitative participant selection
	Consultant
	

	Qualitative data collection
	Consultant
	

	Qualitative data analysis
	Consultant
	

	Phase: report writing
	Consultant
	

	1st complete draft report
	Consultant
	23 April 2024

	Review first draft
	World Vision, SRH, Mean manager, PM, MEAL, CIM
	30 April 2024

	2nd draft report, first draft executive summary / impact brief

	Consultant
	6 May 2024

	Review second draft
	World Vision, SRH, Mean manager, PM, MEAL, CIM
	13 May 2024

	Final report and executive summary / impact brief
	World Vision, SRH, Mean manager, PM, MEAL, CIM
	20 May 2024




[bookmark: _Toc75875218][bookmark: _Toc75875219][bookmark: _Toc75875220][bookmark: _Toc75875221][bookmark: _Toc75875222][bookmark: _Toc75875223][bookmark: _Toc75875224][bookmark: _Toc75875225][bookmark: _Toc75875226][bookmark: _Toc75875227][bookmark: _Toc75875253][bookmark: _Toc150180674]Budget
TBA

[bookmark: _Toc150180675]Instructions to bidders and evaluation criteria
The interested Consulting firm/Consultant will have to produce both a technical and a financial proposal based on this ToR and submit the same to the National Office as per the guidance below: 

A. Instructions to interested bidders
· The deadline to submit your bid is set on the 30 November 2023
· Bid should be submitted in English and include the following: 
· Technical offer including the following:
· Proposed methodology (not exceeding 5 x A4 pages)
· Detailed proposed workplan
· CV of the consultant firm (if relevant) (not exceeding 2 x A4 pages)
· Roles and responsibilities of evaluation team member (including level of effort)
· Summary CV of evaluation team members detailing similar experience (not exceeding a quarter A4 page per team member)
· Full CVs in annex (not exceeding 3 x A4 pages per CV)
· Samples of previous similar pieces of work (not exceeding 2 pieces of work)
· Contact of references (2 references minimum to be provided)

· Detailed financial offer in USD currency describing consulting fees, international and national travels, costs of facilitators, transport, travel and accommodation
· Written confirmation of availability during the indicated timeframe
· Submit your bid by:  (add submission options here).  

B. Questions and Answers (optional)
Questions regarding this bid can be asked until the 20th of November and should be addressed to the Supply Chain department.
[bookmark: _Toc150180676]Hiring Conditions and contractual requirements
The successful consultant will have to meet all the World Vision International DRC and World Vision Australia procurement requirements. These include and are not limited to, the pre-award background checks (police clearance, blocked party list etc), signing of all child and adult safeguarding policies and undertaking to ensure the observance of the same throughout the process. Relevant documentation will be shared with the successful consultant prior to the final award.

[bookmark: _Toc150180677]Reference Documents 
Below are the relevant documents for the assignment, which will be shared upon request with the bidders for this opportunity.
· Baseline Report
· MTR Report and Dataset
· Proposal Design Document
· Progress Reports (Semi Annual and Annual)
· Context Reports
· MEAL Documents
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1. Guide







				Principles and checklist for assessing the quality of evidence 









				Contents:



				This worksheet:  Guide to the principles and checklist 

				1. What are the principles and the checklist?

				2. Why are we developing them? 

				3. How have the principles and the checklist been developed so far? 

				4. How is this edition of the principles and checklist structured?

				5. How to use the checklist



				Worksheet 2:		The checklist  (use with the scoring scale definitions which are on the next worksheet)



				Worksheet 3: 		The scoring scale definitions 



				Worksheet 4: 		Your results





				1. What are the principles and the checklist?



				The principles and associated checklist have been developed as a tool for assessing the quality of evidence collected and used by NGOs to measure, learn from and demonstrate their impact. 

				They can be used to review and quality assure existing evidence (e.g. an evaluation report, research study or case study), and as a reference point when thinking about generating new evidence (e.g. to set an evaluation terms of reference).  

				The tool has been developed (and is maintained) by NGOs for NGOs in order to set a common standard for assessing evidence.   It aims to build on NGO values, and set standards which are relevant and practical to the scale of NGO operations and the type of interventions NGOs deliver. In time, the tool may be developed to include an element of external verification and a ‘kite mark’. 

				The five principles against which evidence is assessed are: voice and inclusion, appropriateness, triangulation, contribution and transparency. For each principle the checklist has four questions that can be used to test the quality of the piece of evidence. Each question is scored on a 1-4 scale. An overall score and colour (amber, yellow, light green or dark green) is then assigned to each principle to provide a holistic picture of the overall quality of the evidence being assessed. 



				2. Why have  we developed them? 



				All organisations strive to base their decisions on evidence of what works.  NGOs are no different; they want to ensure they are putting their resources into the interventions that can make the biggest difference to the lives of poor and marginalised people.  The challenge is that NGOs do not always have a strong evidence base for what works and how.  This is especially the case for areas such as empowerment or accountability, which are difficult to measure. As a result NGOs are not always sure if they are basing decisions on solid evidence of what works. 

				Recognising this challenge, NGOs are looking to move forward in a way that is relevant and practical for them.  NGOs need a standard of quality which is appropriate for the methods they use to generate evidence.  Statistical methods have established standards of quality, but similar standards do not exist yet for the types of qualitative methods, or indeed other, non-statistical quantitative data collection methods that are commonly used by many NGOs in generating evidence.  The checklist is an effort by UK NGOs to define a common approach to quality, taking into consideration the level of resources at the disposal of most NGOs and the types of interventions that they implement. 



				3. How have the principles and the checklist been developed so far? 



				Initial discussions on the checklist were held with a small group of Bond members in 2011, followed by a consultation with a larger group of 30 NGOs, Comic Relief, DEC and DFID in 2012. An initial list of principles and criteria was drawn up and piloted by seven NGOs (CAFOD, Christian Aid, EveryChild, the International HIV/AIDS Alliance, Self Help Africa, Traidcraft and World Vision) between May and June 2012.  After a second consultation workshop with 28 NGOs this pilot draft of the criteria was created, containing five principles and twenty criteria.  Following discussion with the pilot group and DFID in July 2012 the decision was taken to develop scales for each of the questions.  The scales were drafted by a consultant and agreed at a workshop with the pilot organisations in August.  

				We then opened up the scoring scales for wider piloting throughout the sector for a 6 months period ending 31 May 2013. The learning from this exercise was used to further refine and improve the tool.   



				4. How are the principles and checklist structured?



				The following section provides a brief explanation of each of the five principles on which the checklist is structured and why it is important to quality evidence.   

				1)     Voice and Inclusion: the perspectives of people living in poverty, including the most marginalised, are included in the evidence, and a clear picture is provided of who is affected and how:

				Ensuring that the voices of poor people, particularly the most excluded and marginalised, are captured and form the basis of any analysis of what has changed, for who, and how is key to generating compelling evidence.  People living in poverty are the best judges of what has changed in their lives and their wider communities and need to be a key source for understanding the contributions of an intervention.  The more they are involved in informing the approach to the evidence gathering, analysing and giving meaning to the data and validating findings, the richer and more compelling the evidence of what has changed in their lives will be. 

				2)     Appropriateness: the evidence is generated through methods that are justifiable given the nature of the purpose of the enquiry:

				Matching the right methods for data collection and analysis with the purpose of the enquiry is key to generating quality evidence.  Methods need to be based on a clear understanding of what the enquiry aims to do.  The methods being used to collect data need to be relevant and generate reliable data; the methods for analysis need to be systematic and support the generation of convincing conclusions, and the sample size needs to be in proportion to the conclusions that are sought and the level of validity needed.  Also, the team carrying out the assessment needs to be made up of people with the required skills and characteristics.

				3)     Triangulation: the evidence has been generated using a mix of methods, data sources, and perspectives:

				Talking to different groups of people, using different data collection methodologies, and collecting different types of data from different sources helps manage the risk of possible bias. Getting different stakeholders with different perspectives, such as beneficiaries, partners, and peers, to validate findings and conclusions will provide a vital check on their quality. 

				4)     Contribution: the evidence explores how change happens, the contribution of the intervention and factors outside the intervention in explaining change: 

				Evidence of change needs to explore the causal links.  It has to examine the contribution of an intervention, explore whether the assumptions about what causes what are accurate, and examine the relative influence of other factors.  There needs to be a point of comparison to anchor any judgement of change.  Also, the enquiry needs to be actively looking for the unexpected changes and explaining these in the analysis.   

				5)     Transparency: the evidence discloses the details of the data sources and methods used, the results achieved, and any limitations in the data or conclusions:

				Transparency and openness underpin strong evidence.  It is not possible to assess whether evidence is accurate or representative, identify any gaps or potential bias, or assess the logical validity of the analysis, unless the data and the process used to collect and analyse it are clearly presented, including any problems and limitations.



				5. How to use the checklist



				The checklist appears in the next worksheet. Each of the five principles has four questions and each question can be answered on scale of 1-4 by placing an x in column 1, 2, 3 or 4.  To aid with the scoring and to ensure consistency, scales have been developed for each question.  The scales are defined in the third worksheet of this pack, and provide a short description of what practice looks like at each of the four levels. 



				For example:



						1		2		3		4

				1a. Are the perspectives of beneficiaries included in the evidence?		No beneficiary perspectives presented 		Beneficiary perspectives presented, but not integrated into analysis		Beneficiary perspectives presented and integrated into analysis		Beneficiary perspectives presented and integrated into analysis, and beneficiaries have validated the findings; the evidence is strongly grounded in the voices of the poor





				Scores for each of the questions are then added up and an overall score for the principles out of 16 is provided. Depending on the score, the principle is then assigned a colour: -  



				An overall score for the principle of 4 – 6						Evidence is weak in this area  

				An overall score for the principle of 7 – 10						Evidence meets a minimum standard in this area

				An overall score for the principle of 11 - 13						Evidence meets a good standard in this area 

				An overall score for the principle of 14 – 16						Evidence meets gold standard in this area





				Weighting Your Results



				By default, each of the 5 principles is weighted equally (20%). To change the weight attached to the principles, you can adjust the percentages in the 'Weighting' column of the 'Your Results' worksheet (see example below). The total weighting must add up to 100%. A narrative space is provided to explain the reasoning behind your weightings. 



				Principle		Total score		Weighting		Weighted Score		Quality Assessment

				1) Voice and Inclusion		0		20%		0		0%

				2) Appropriateness		0		20%		0		0%

				3) Triangulation		0		20%		0		0%

				4) Contribution		0		20%		0		0%

				5) Transparency		0		20%		0		0%



				The table below offers a worked through example of how the scoring would work for the 'voice and inclusion' principle:



				Principle		Criteria		1		2		3		4		NA		Comments / evidence

						1a. Are the perspectives of beneficiaries included in the evidence?								X

				1) Voice and Inclusion		1b. Are the perspectives of the most excluded and marginalised groups included in the evidence?								X

						1c. Are the findings disaggregated according to sex, disability and other relevant social differences?		X

						1d. Do beneficiaries play an active role in designing the assessment process?				X

						Score for voice and inclusion												 11/16



				Before entering your scores in the checklist and before completing the feedback worksheet, we recommend you do a 'save as' copy of the whole workbook and include your organisation's name in the title that you give it.



				Now please go to the next worksheet (worksheet 2) where you’ll find the checklist. You will need to use it with the ‘scale definitions’ which are on worksheet 3.



















 “This piece feels like the first that really cracks into the challenge of a shared understanding/standard of development effectiveness… I see it as critical to ensuring credibility of our evidence as well as improving our own standards/practice.”
 
Feedback from a consultation workshop



2. The checklist



				 A CHECKLIST FOR ASSESSING THE QUALITY OF EVIDENCE



				Piece of evidence being assessed: 						Name of assessor: 								Date of 
assessment: 





				Principle		Criteria		1		2		3		4		Comments / evidence				Score		Quality						Weighted score

				1) Voice and Inclusion

We present beneficiaries’ views on the effects of the intervention, and identify who has been affected and how		1a. Are the perspectives of beneficiaries included in the evidence?
														0 / 4		0%		0		4

						1b. Are the perspectives of the most excluded and marginalised groups included in the evidence?														0 / 4				0		4

						1c. Are findings disaggregated according to sex, disability and other relevant social differences?														0 / 4				0		4

						1d. Did beneficiaries play an active role in designing the evidence gathering and analysis process?														0 / 4				0		4

						Total score for voice and inclusion:														0 / 16				0		16		0 / 16		0		16

				2) Appropriateness

We use methods that are justifiable given the nature of the intervention and purpose of the assessment		2a. Are the data collection methods relevant to the purpose of the enquiry and do they generate reliable data?														0 / 4		0%		0		4

						2b. Is the size and composition of the sample in proportion to the conclusions sought by the enquiry?														0 / 4				0		4

						2c. Does the team have the skills and characteristics to deliver high quality data collection and analysis?														0 / 4				0		4

						2d. Are the data analysed in a systematic way that leads to convincing conclusions?														0 / 4				0		4

						Total score for appropriateness:														0 / 16				0		16		0 / 16		0		16

				3) Triangulation

We make conclusions about the intervention’s effects  by using a mix of methods, data sources, and perspectives		3a. Are different data collection methodologies used and different types of data collected?														0 / 4		0%		0		4

						3b. Are the perspectives of different stakeholders compared and analysed in establishing if and how change has occurred?														0 / 4				0		4

						3c. Are conflicting findings and divergent perspectives presented and explained in the analysis and conclusions?														0 / 4				0		4

						3d. Are the findings and conclusions shared with and validated by a range of key stakeholders (eg. beneficiaries, partners, peers)?														0 / 4				0		4

						Total score for triangulation:														0 / 16				0		16		0 / 16		0		16

				4) Contribution

We can show how change happened and explain how we contributed to it 		4a. Is a point of comparison used to show that change has happened (eg. a baseline, a counterfactual, comparison with a similar group)?
														0 / 4		0%		0		4

						4b. Is the explanation of how the intervention contributes to change explored? 
														0 / 4				0		4

						4c. Are alternative factors (eg. the contribution of other actors) explored to explain the observed result alongside our intervention's contribution?														0 / 4				0		4

						4d. Are unintended and unexpected changes (positive or negative) identified and explained?														0 / 4				0		4

						Total score for contribution:														0 / 16				0		16		0 / 16		0		16

				5) Transparency

We are open about the data sources and methods used, the results achieved, and the strengths and limitations of the evidence		5a. Is the size and composition of the group from which data is being collected explained and justified? 														0 / 4		0%		0		4

						5b. Are the methods used to collect and analyse data and any limitations of the quality of the data and collection methodology explained and justified?														0 / 4				0		4

						5c. Is it clear who has who collected and analysed the data, and is any potential bias they may have explained and justified?														0 / 4				0		4

						5d. Is there a clear logical link between the conclusions presented and the data collected?														0 / 4				0		4

						Total score for transparency:														0 / 16				0		16		0 / 16		0		16







3. Scale definitions



		Scoring scale definitions

						1		2		3		4

						Weak evidence		Minimum standard of evidence		Good standard of evidence		Gold standard evidence

		1.      Voice and Inclusion		1a. Are the perspectives of beneficiaries included in the evidence?		No beneficiary perspectives presented 		Beneficiary perspectives presented, but not integrated into analysis		Beneficiary perspectives presented and integrated into analysis		Beneficiary perspectives presented and integrated into analysis, and beneficiaries have validated the findings; the evidence is strongly grounded in the voices of the poor

				1b. Are the perspectives of the most excluded and marginalised groups included in the evidence?		Perspectives from most excluded groups not presented clearly 		Perspectives from most excluded groups presented clearly, but not integrated into analysis		Perspectives from most excluded groups presented clearly and integrated into analysis		Perspectives from most excluded groups presented clearly and integrated into analysis, and excluded groups have validated the findings; the evidence is strongly grounded in the voices of the most excluded

				1c. Are the findings disaggregated according to sex, disability and other relevant social differences?		No disaggregation of findings by social differences		Findings are disaggregated, but a number of social differences relevant to the intervention are missing 		Findings are disaggregated according to all social differences relevant to the intervention		Findings are disaggregated according to all social differences relevant to the intervention, and why these have been chosen has been clearly explained

				1d. Did beneficiaries play an active role in the assessment process?		Beneficiaries had no involvement in the assessment process		Beneficiaries actively participated in the process and had involvement in one of the following: (1) designing the process (2) analysing the data (3) formulating the conclusions		Beneficiaries  actively participated in the process and had involvement in two of the following: (1) designing the process (2) analysing the data (3) formulating the conclusions		Beneficiaries had involvement in all of the following: (1) designing the process (2) analysing the data (3) formulating the conclusions

		2.      Appropriateness		2a. Are the data collection methods relevant to the purpose of the assessment and do they generate reliable data?		The methods of data collection are not relevant to the purpose of the assessment and/or the data is unreliable 		The methods of data collection are relevant to the purpose of the assessment, but there is uncertainty about the reliability of some of the data		Methods of data collection are relevant to the purpose of the assessment and generate reliable data 		Methods of data collection are relevant to the purpose of the assessment and generate highly reliable data; there has been appropriate quality control of the data (eg spot checks, training data collectors)

				2b. Is the size and composition of the sample in proportion to the conclusions sought by the assessment?		Conclusions are not in proportion to the size and composition of the sample and lack validity 		Conclusions claim no more than the size and composition of the sample allows, but there is uncertainty about their validity 		Conclusions are in proportion to the size and composition of the sample and are valid 		Conclusions are in proportion to the size and composition of the sample and have a high degree of validity 

				2c. Does the team have the skills and characteristics to deliver high quality data collection and analysis?		It is not clear that the combined team have the necessary skills and characteristics		The combined team appear to have the necessary skills and characteristics 		The combined team have demonstrated the necessary skills and characteristics 		The combined team have demonstrated both exceptional skills and the characteristics necessary for the task

				2d. Is the data analysed in a systematic way that leads to convincing conclusions?		The method through which the data is analysed is not clear and the conclusions are not convincing		The data is analysed through a clear method, but not every conclusion is wholly convincing 		The data is analysed through a clear and systematic method that produces convincing conclusions in all key areas		The data is analysed through a clear and systematic method that produces convincing conclusions in all key areas; there is a detailed analysis of the implications of the conclusions  

		3.      Triangulation		3a. Are different data collection methodologies used and different types of data collected? 		Only one data collection method is used		One data collection method is used with reference made to other existing data 		Two or more data collection methods and two or more types of data are used 		Two or more complimentary and distinct data collection methods and types of data are used

				3b. Are the perspectives of different stakeholders compared and analysed in establishing if and how change has occurred?		Different stakeholder perspectives have not been presented		Different stakeholder perspectives have been presented, but not analysed 		Different stakeholder perspectives have been presented and analysed 		All stakeholder perspectives relevant to the intervention have been presented and analysed and how and why they have been selected is explained

				3c. Are conflicting findings and divergent perspectives presented and explained in the analysis and conclusions?		Divergent perspectives or conflicting findings are not presented		Divergent perspectives and conflicting findings are presented 		Divergent perspectives and conflicting findings are presented and explored		Divergent perspectives and conflicting findings are presented and explored, and there is an in-depth analysis of their implications for the conclusions

				3d. Are the findings and conclusions of the assessment shared with and validated by a range of key stakeholders (eg. beneficiaries, partners, peers)?		Findings and conclusions are not shared with stakeholders of the intervention 		Findings and conclusions are shared with relevant stakeholders of the intervention, but not validated 		Findings and conclusions are shared with and validated by relevant stakeholders of the intervention		Findings and conclusions are shared with and validated by all relevant stakeholders of the intervention and their feedback is included in the evidence. The process is taken seriously and this is reflected in the final evidence 



						1		2		3		4

						Weak evidence		Minimum standard of evidence		Good standard of evidence		Gold standard evidence

		4.      Contribution		4a. Is a point of comparison used to show that change has happened (eg. a baseline, a counterfactual, comparison with a similar group)?		No data is available to use as a point of comparison 		Data is available and has been used as a point of comparison. 		Data is available and has been used as a point of comparison. A clear justification exists for why this is considered appropriate 		Data is available and has been used as a point of comparison.  A clear justification exists for why this is considered appropriate. The data provides a relevant and high quality basis for comparison.

				4b. Is the explanation of how the intervention contributes to change explored?  		No causal links or assumptions are explored		Causal links between the intervention and outcomes are explored		Causal links between the intervention and outcomes and underlying assumptions are explored 		All causal link between the intervention and outcomes and underlying assumptions are explored in depth; the evidence provides a clear picture of whether the theory underpinning the intervention’s approach to change is sound 

				4c. Are alternative factors (eg. the contribution of other actors) explored to explain the observed result alongside an intervention’s contribution?		Analysis does not mention or explore the contribution of factors outside of the intervention 		Analysis makes reference to the possible contribution of other factors outside of the intervention 		Analysis explores and analyses the contribution of other factors outside the intervention 		Analysis provides a comprehensive and systematic analysis of the relative contribution of other factors outside the intervention 

				4d. Are unintended and unexpected changes (positive or negative) identified and explained?		Unintended changes are not explored 		Unintended changes are identified 		Unintended changes are identified and explained 		Unintended changes are identified and explained. The methods used for data collection are designed to deliberately capture them 

		5.      Transparency 		5a. Is the size and composition of the group from which data is collected explained and justified? 		Size and composition of sample are not described 		Size and composition of sample are described 		Size and composition of sample are described and justified		Size and composition of sample are described and justified, and all limitations are disclosed 

				5b. Are the methods used to collect and analyse data and any limitations of the quality of the data and collection methodology explained and justified?		Methods for data collection and analysis are inadequately described 		Methods for data collection and analysis are described		Methods for data collection and analysis are  described  and justified		Methods for data collection and analysis are  described  and justified, and all limitations are disclosed

				5c. Is it clear who has collected and analysed the data and is any potential bias they may have explained and justified?		Team collecting and analysing data not identified and/or potential biases are not made clear		Team collecting and analysing data are identified and potential biases made clear		Team collecting and analysing data are identified and potential biases made clear and justified 		Team collecting and analysing data are identified and potential biases made clear and justified; how potential biases are managed is explained 

				5d. Is there a clear logical link between the conclusions presented and the data collected?		Conclusions do not follow from the data collected		Conclusions follow from the data collected		Conclusion follow from the data collected and the steps linking them are clearly explained		Conclusion follow from the data collected and the steps linking them are clearly explained; analysis is transparent about limitations of conclusions 





4. Your Results



				 A CHECKLIST FOR ASSESSING THE QUALITY OF NGO EVIDENCE OF CHANGE: Your Results



				Principle		Total score		Weighting		Weighted Score		Quality Assessment				hide		hide

				1) Voice and Inclusion		0 / 16		20%		0 / 16		0%				0		16		0%

				2) Appropriateness		0 / 16		20%		0 / 16		0%				0		16		0%

				3) Triangulation		0 / 16		20%		0 / 16		0%				0		16		0%

				4) Contribution		0 / 16		20%		0 / 16		0%				0		16		0%

				5) Transparency		0 / 16		20%		0 / 16		0%				0		16		0%

																0		80









				Justification for weighting of principles:























1) Voice and Inclusion	2) Appropriateness	3) Triangulation	4) Contribution	5) Transparency	0	0	0	0	0	1) Voice and Inclusion	2) Appropriateness	3) Triangulation	4) Contribution	5) Transparency	16	16	16	16	16	



Code

		You can amend the % values and the quality code will filter through to the front page



				1				≤		25%						X

				2				≤		50%

				3				≤		75%

				4				≤		100%







ORIGINALSelf-complete checklist

		A checklist for assessing the quality of NGO evidence of change (DRAFT)



		Piece of evidence being assessed: 				Name of assessor: 

		Principle		Criteria (I need to update wording in this column)		1		2		3		4		NA						Comments / evidence

		1) Voice and Inclusion

We present beneficiaries’ views on the effects of the intervention, and identify who has been affected and how		1a. Are the perspectives of beneficiaries included in the evidence?
								X						4										Voice and Inclusion

				1b. Are the perspectives of the most excluded and marginalised groups included in the evidence?						X								3

				1c. Are findings disaggregated according to sex, disability and other relevant social differences?				X										2

				1d. Do beneficiaries play an active role in designing the assessment process and analysing the data?								X						4

				Score for voice and inclusion (sum of scores for criteria):
		 Needs to be expressed as ?/16										Voice and Inclusion		13

		2) Appropriateness

We use methods that are justifiable given the nature of the intervention and purpose of the assessment		2a. Are the methods used to collect data justifiable given the nature of the intervention and the purpose of the assessment?		X												1										Appropriateness

				2b. Do the people collecting and analysing the data have the appropriate characteristics and skills (eg. experience using particular methods, appropriate cultural sensitivities)?				X										2

				2c. Is the size and composition of the group from which data has been collected justifiable given the nature of the intervention and purpose of the assessment?		X												1

				2d. Are the methods used to analyse the data justifiable and do they produce conclusions that can be clearly linked back to the data collected?						X								3

				Score for appropriateness (sum of scores for criteria):
		 Needs to be expressed as ?/16												7

		3) Triangulation

We make conclusions about the intervention’s effects  by using a mix of methods, data sources, and perspectives		3a. Is a justifiable mix of data collection methodologies used to collect different types of data?		X												1										Triangulation

				3b. Are the perspectives of key stakeholders of the intervention compared and analysed in establishing if and how change has occurred?		X												1

				3c. Are the findings and conclusions of the assessment validated by key stakeholders of the intervention (eg. beneficiaries, partners, peers)?								X						4

				3d. Are conflicting findings and divergent perspectives presented and considered in explaining the conclusions?						X								3

				Score for triangulation (sum of scores for criteria):
		 Needs to be expressed as ?/16												9

		4) Contribution

We can show how change happened and explain how we contributed to it 		4a. Is a point of comparison used to show change over time or in relation to other groups?
		X												1										Contribution

				4b. Is our theory of how change happens (and the assumptions that underpin it) tested? 
		X												1

				4c. Are alternative factors (eg. the contribution of other actors) explored to explain the observed result alongside our contribution?		X												1

				4d. Are unintended and unexpected changes (positive or negative) identified and explained?		X												1

				Score for contribution (sum of scores for criteria):
		 Needs to be expressed as ?/16												4

		5) Transparency

We are open about the data sources and methods used, the results achieved, and the strengths and limitations of the evidence		5a. Is the size and composition of the group from which data is being collected explained and justified? 				X										2										Transparency

				5b. Are the methods used to collect and analyse data and any limitations of the quality of the data and data collection methodology explained and justified?								X						4

				5c. Is the identity of the people who collected and analysed the data, their connection to the work under review, and any potential bias they may have explained and justified?						X								3

				5d. Where appropriate are the findings from the assessment along with details of the data collection methods made publicly available?						X								3

				Score for transparency (sum of scores for criteria):
		 Needs to be expressed as ?/16												12
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